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Background

This course aims at developing training attitude, knowledge and skills of the individuals
who are looking forward to their career in the field of training and development. To create
learning environment and make participants learn effectively in alignment with training
objectives, the role of trainer becomes crucial. The course is particularly designed as a value
addition for a person as a trainer, since it helps in boosting knowledge and skills related to
training needs assessment, training manual development, adult learning principle, innovative and
participatory training methodologies, facilitation and presentation skills and others skills that are
essential to conduct and lead the training in education sector in general and school education in
specific. This three credit hour Training of Trainers (ToT) program offered at Kathmandu
University School of Education through Continuing and Professional Education Program (CPEP)
focuses on enabling training professionals develop their core competencies in training, and
hence, opens way for better opportunities as a trainer or potential trainer, training coordinators

and training professionals.
Course Objectives
The training module was aimed at fulfilling the following objectives:

Develop the training skills specifically for the education sector

Enrich the capacity of training needs assessment

Develop the skills of training manual development
Enhance the capacity of interactive facilitation skills using various media

Develop skills in human relations and handling diverse participants

Develop the skills of training evaluation. X )
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Program Module

Module 1: Concept of Training, Workshop, and Seminar Activities

Module 2: Training Needs Assessment

N
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Module 3: Training Manual Development

Module 4: Understanding the School Education Curriculum of Nepal

Module 5: Knowing Participants, applying Facilitation Skills and Conducting Training

Evaluation
Module 6: Experiential Components \O\.;E\ _
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Methodology of the Program/Process

The program was scheduled in 48 hours. Module one mainly focused on the concept of
training workshops and seminars. It also discussed the differences between training, workshops,
and seminars. The major activities were group work, pair work, individual reading, and many
more.

Module Two was focused on developing the knowledge and skills of training assessment.
In this specific module, the trainer focused on engaging the trainers in identifying the training
needs. The major area focus in this model was to determine the training gap and find ways to fill
that gap.

Module three provided a set of instructions to improve the quality of training. The major
goal of this session was to build up confidence to conceptualize the conduct the training. The
session helped us design and develop the session using participator and constructive approach.

Module four was focused on understanding the school curriculum. The major focus was

given mainly on understanding the basic level curriculum.



Module five helped us to acquire the techniques needed to know our participants. Along
with knowing the participants the session also helped us to build up the facilitation skills and
training conduction skills. Knowing our participants means knowing their cultural and economic
status. As it was adult training, the major priority was adult learning principles. We learned the
multiple means for representation and use multiple means for action and expression.

Module six was the experiential module where we presented the mock session we
prepared on the basis of 40-hour coursework. The last 8 hours of the program were segregated
for the real time presentation by the participants. The tutor provided feedback accordingly. The
certificate was distributed to the participants on the basis of the 4 hours long practical session

conducted.
Achievement/Outcomes from the Program

The participants achieved the following outcomes after the completion of the session.

Training need assessment completed. ) Z/M};

Training gap figured out X

Trainers manual designed. SR @N ——
—  —

Training session developed
Mock Training delivered
Real training for 4 hours delivered.

Conclusion

The training program conducted by Kathmandu University in collaboration with CPEC

Biratnagar Unit, was fruitful for the participants.
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INTRODUCTION AND BACKGROUND

Overview

Sukuna Multiple Campus is a community-based public academic institution. It aims at
providing Higher Education (HE) at an affordable means with all and special privileges for the
promising students. Initially, the college was born in Sukuna School. Using the physical facilities
of the school and the existing manpower of neighboring schools and colleges, the campus started
to grow and develop at an expected speed. At present, the campus has its own physical
infrastructure for running academic programs. The educational programs run in this college are
affiliated with Tribhuvan University (TU), Nepal. It has been providing higher education for
promising students through four different streams, viz. Humanities, Education (four years and
one year), and Management and Science belonging to the University. This vision statement of
the campus is “academic excellence for a civilized and advanced society. Looking at the goal it
wants to prepare globally and functionally efficient as well as competitive manpower based on
the university framework. To fulfill this goal, the institute has set some practical objectives like
guidance to students to develop themselves as responsible social beings. The campus also

mentioned that it would conduct activities for student welfare and facility.

Identification of the Problem

Working in the public campus for a decade now, | have faced that the students are not
motivated towards classroom activities. | wondered whether that was a problem with me or other
teachers we well and asked a few colleagues and I found out that they are also facing similar
problems in their daily routines. The mission of the institute for which this need assessment was

conducted is “to impart quality, technical as well as practical education to produce advanced,



research-oriented competent manpower based on the people’s participation expanding physical
facilities and optimal utilization of manpower management.” When the mission is to produce
competent manpower the students look so demotivated toward the classroom that the first need is
at least to motivate these students toward the classroom and classroom activities. It is assumed
that unless we make regular participation of stude

to ensure the quality of the

teaching-learning process.

Objectives @
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The major objective of this need assessment is to find out the areas in which the institute
needs training sessions. It is also aimed that the results of this need analysis would figure out the

possible solutions to minimize the problems.
Methodology

Every area of study requires the methodology for the systematic procedure of
identification, selection, processing, and analysis of information about a topic. This TNA has

also followed some methodological processes.
Study Design

To gather the information, the assessor has used the interview and FGD. The data were
collected after interviewing the teachers, administrators, principal and vice principal, and some
of the students of the institution. The questionnaire mainly focused on finding reasons behind
the decreasing interest of students inside the classroom. During FGD and interviews, the priority
was given to figure out the existing capabilities and desired capabilities. based on the findings,

the gap and some feedback were given to the target institute.



Result and Discussion

Esp. W
This Section mainly incorporates the discussion of the data collected in different sub-themes.

Existing Capabilities

The existing capabilities were collected from the interview and focus group discussion

with teachers and students. In this section, the responses from teachers and students are discussed

under different subheadings. o
= A

Teachers’ response -

Most of the teachers explained that the main problem in the classroom is the increased
number of demotivated learners in the classroom. They also claimed that the learners inside the
classroom don’t seem to be inside the classroom of their own will. This means that most of the
teachers sense that the students are forcefully participating inside the classroom which is
resulting in such a crisis. The principal and Vice Principal add that such behavior of students

directly affecting on achieving the vision of the institution.
Student's response

The FGD and interviews conducted among students also have a similar issue of having
low or average participation inside the classroom. However, the reason they pose is opposite to
what teachers are saying. Students claim that they lack a sense of ownership in the classroom as
they are rarely part of it. Most often the classes are led by the high performers and teachers
prioritize those students only. The least priority given to them compared to high performers and

average performers they don’t want to be part of the classroom anymore.



Desired Capabilities

To figure out the desired capabilities also, we had rounds of interviews and FGDs with
teachers and students. The responses were categorized under teacher response and student

response.
Teachers response

Teachers and the school administration desired equal active participation of all the
learners inside the classroom. They wanted their students to come inside the classroom with
readiness, not with laziness. They were worried about how to maintain equity in the participation
of the students. -
r _ @@ \OE .
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Student's response — —

However, the students wanted to receive equal respect to all the students present in the
classroom. They wanted participatory and collaborative representation inside the classroom of
average, below-average, and high performers. They were hopeful that the positive treatment of
the teachers toward the feelings, problems, and issues of the poor students inside the classroom

would enhance the sense of belongingness and ownership in every individual.
Finding and Feedbacks

Based on the above discussion, some of the feedback is derived which is explained in

detail below:



Prioritize Quality Teacher Student Relationship

Vodicka et al. (2021) emphasize that many institutions misinterpreted the main role of the
teachers to ensure students master academic content and skills. However, they fail to address that
the core of teaching-learning is a relational endeavor. This indicates that High-quality
relationships between students and teachers, and students and their peers, have academic and
social benefits. Positive emotional states that spark interest, engagement, excitement, and

positive emotional relationships, that involve trust, value, and empathy, allow for learning.
Create a supportive and caring learning environment

Along with good teacher-student relationships, a healthy and effective classroom may
also require a supportive learning environment. This is about establishing a learning
environment, which can be created by fostering sociocultural norms. The teacher training to
create a supportive and caring learning environment can incorporate the activities like honoring
the prior knowledge of students, providing a challenging and learning environment, modeling
and coaching effective and productive practices. Jenifer et al. (2013) emphasize that active
learning happens when there is good chemistry between teacher and student. Good chemistry can

be acquired by the support, guidance, and coaching that the teacher provides to the students.
Be sensitive to students’ needs and emotions

Students as they are human beings may be suffering from multiple psychological issues.
Meaning that they do not come to the classroom with intellectual needs. Along with
intellectuality, they may also require emotional needs. As a person, kids can’t come to the class
leaving their personal issues away. Hence, a teacher can play the role of mentor or a guide to

help them understand and eliminate the emotional fluctuation they are going through. Having a



teacher inside the classroom who understands their intellectual and emotional needs, they may
enjoy coming to the classroom. If we try addressing the need and emotion of our students, they
are more likely to attend the classes. Tella, Adeniyi and Olufemi (2009) support this claim with
the conclusions of their study. They found that locus of control, interest in schooling, and self-

efficacy are all factors in predicting academic achievement.
Show interest in every student

The least priority given to the weaker students inside the classroom results in the growing
demotivation toward the classroom. Most of the students as well as some teachers believe that
when teachers take the time to share personal stories, make space for interpersonal interaction,
and show empathy for the learning process, those simple human gestures can work in harmony
with the cognitive side of learning to generate deeper interest and increase engagement.
Teachers can show interest toward teachers and help them open up by using two fundamental
processes reflection and collaboration. Teachers need to use reflection to evaluate and inform
their practices and use collaboration to learn to negotiate effective interactions among
themselves, the students, parents, and administration (Askell Williams, Murray-Harvey, &

Lawson, 2007).

Foster a sense of community in the classroom by establishing classroom respect and fair

treatment.

The same data is presented in table form below




Topic: Fostering a Sense of Ownership inside Classroom.

Sources of Data

Focused Group Discussion with Teachers and Students

[11. Document Analysis
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Existing Capabilities

Desired Capabilities

Increased Number of
Demotivated learners in the
classroom.

The classroom is always
good performer students led

No sense of
belongingness/ownership in
the classroom

e Active participation
of all the learners in
the classroom.

e Equal collaboration
of average and
below-average
students in the
classroom

e Sense of
belongingness/
ownership in every
student

Priority to fast
forward and good
performer students
in the classroom

Lack of practice of
collaboration and
collegiality in the
classroom

Less effort to
understand the
needs and
emotions of
students

Feedback

Note

Prioritize high-quality teacher-student relationships

Create a supportive and caring learning environment

Be sensitive to students’ needs and emotions

Show interest in students

Foster a sense of community in the classroom by establishing classroom respect and fair

treatment.

: Trainer can prepare training module on any one of the feedbacks listed Above



Training Objective
By the End of this training module, participants would have

a. Discussed the learning strategies of the learners

b. Involved in developing different teaching learning methods to address learning strategies
of the students.

c. Developed effective lesson plan to involve majorities of the participants in the classroom
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Day Two

Fostering Sense of Ownership in the EFL classroom

Facilitator: Ushakiran Wagle Time: 4 hrs
gy s
/
/
Time Session Objective
30 min Opening Introduction of the trainers and the
participants
To set guidelines to ensure the training is
successful
1:30 hr Session 1: Introduction to To provide participants with a basic
learning strategies understanding of learning strategies and its
types
15 min Tea Break
1hr30m Session 2: Teaching Learning To involve participants in identifying and
method to address different designing different teaching methods to
learning strategies address students’ learning strategies
15 min Reflection

Photographs of Participants and Facilitators
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